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Rationale
The following document promotes best practice and establishes consistency in Teaching,
Learning and Assessment across the whole school. It aims to ensure that all children are
provided with high quality learning experiences that lead to a consistently high level of pupil
achievement and attitude.
It should be read in conjunction with other relevant whole school policy documentation.
At Maplewell Hall School we believe in the concept of lifelong learning and the idea that both
adults and children learn new things every day. We maintain that learning should be
rewarding and enjoyable experience for everyone. Through our teaching we aim to equip
children with the skills, knowledge and understanding necessary to be able to make informed
choices about the important things in their lives and to gain attributes and values needed to
encourage life-long learning and employment.
We believe that appropriate teaching and learning experiences help children to lead happy
and rewarding lives.

Aims
We aim to promote a learning culture so that pupils engender a love of learning and the
desire to continue to learn at their own pace. We aim to give our pupils every opportunity
to succeed.
Learning is the purpose of the whole school and is a shared commitment. At Maplewell Hall
School we recognise that education involves children, parents, staff, governors, the
community and the local authority, and that for optimum benefit all should work closely
together to support the process of learning. Working in partnership, we aim to:










provide a supportive, positive, healthy, caring and safe environment, which has high
expectations and values all members of the school community
recognise the needs and aspirations of all individuals and provide opportunities for all
pupils to make the best possible progress and attain the highest personal
achievements
ensure children can develop as literate, numerate and technologically competent
individuals, within a broad, balanced, exciting and challenging curriculum;
provide a curriculum that drives assessment and not the other way round;
encourage all children to be enthusiastic and committed learners, promoting their
self -esteem, self-worth and emotional well-being
develop children’s confidence and capacity to learn and work independently and
collaboratively
encourage children to respond positively to the opportunities, challenges and
responsibilities of a rapidly changing world
ensure every parent knows how their child is doing, what they need to improve and
how they can support their child and their learning
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This protocol document is structured into several sections which are based on the key areas
which teaching should be understood to include:









Mastery Learning
Assessment,
Quality Assurance
Tracking student Progress, Intervention
Marking, and Feedback
Reporting
Planning and implementation of learning activities
Impact of teaching on the spiritual, moral, social and cultural development of
students

Mastery Learning
Teaching for ‘mastery’ supports National Curriculum objectives, but spends more time
reinforcing fundamental, necessary content before progressing to more difficult areas of
subject.
At Maplewell, ‘mastery’ denotes a focus on achieving a deeper understanding of subject
related topics, through problem-solving, questioning, encouraging deep thinking and using
skills independently and consistently.
The ‘Mastery’ approach:
 All student are learning the same unit, with emphasis of matching work to the needs
of individual students.
 Teachers need to break subject matter and learning content into units with clearly
specified objectives which are pursued until they are achieved. Learners work through
each block of content in a series of sequential steps.
 Students are expected to show they have mastered a certain unit before moving up
to the next unit. A high level of success typically at about the 75% level, before
progressing to new content.
 Our system of ‘mastery’ does offer the flexibility to move on and return to areas in
need of development at a later date through our Dedicated Improvement Reflection
Time (DIRT) programme.
 Formative and summative assessment play an integral role in the delivery of the
‘mastery’ system. These will highlight specific areas of strength and need of
development, accurately directing follow up DIRT activities.
 Students that not reach the required level are provided with interventions such as:
peer support, small group discussions, afterschool sessions, or homework so that they
can reach the expected level.
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What are the Mastery Stages?


With a firmer foundation, students can then move forward with
their learning more securely in their knowledge and ability.



This opportunity to revisit, apply learning and robustly address
misconceptions is particularly beneficial for students with
special educational needs, where retention of information
can be more of a challenge.
As mastery stages are a long term judgement, some
students may stay on a stage for a longer period of
time. It may not change every term, this is nothing to
worry about.
The DFE has advised to deepen an able child's knowledge and understanding rather
than just moving on to the next year's objectives.





Assessment
Mastery assessment, recording, reporting and feedback is a continuous and on-going
process and is part of the cycle of learning. As a school we also make use of both formative
and summative assessment methods.
So how can I tell if my child is progressing?


We will also measure student progress towards a mastery stage, stages will be
broken down into ‘footsteps’:
 Secure (S)
 Developing (D)
 Beginning (B)

You can think of the ‘footsteps’ like building solid foundations at each ‘stage’.
 For each mastery stage there will be several statements, depends on the subject.
 These statements also allow students’ and parents to understand what their child
can do and how they have progressed.
 Students move forward at different paces.

Aims of assessment:
Through the assessment process we aim to gather information which enables our teachers
to:
 evaluate and record each student's attainment and progress
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identify individual students' strengths and weaknesses
evaluate their teaching effectiveness
plan future learning and teaching experiences
match work to the needs of individual students and set appropriate individual
targets and tasks for students.
compare individual, class and college levels of attainment and progress using
internal and external measures
provide accurate information to parents and colleagues about the progress and
development of each student which is consistent across the school
ensure all students experience challenge and success
recognise the whole range of students' achievements
assist in diagnosing specific difficulties

Different types of Assessment:
Assessment of Learning
 Assessment of Learning is summative assessment.
 It is used mainly to measure performance and identify a standard of student
attainment.
 It provides evidence that learning has taken place.
 It is focused on outcomes.
 External exam.
 Internal exams.
 Levelling/grading a piece of work
 Recall questions which establish current knowledge or understanding
 Any assessment method which aims to establish whether learning has taken place or
a target has been met.
Summative assessment will take place three times a year and it is going to be introduce to
the core subjects from September 2018.

Assessment for Learning
 Assessment for Learning is formative assessment.
 Because it is on-going and happens during the learning, it is crucial to progression.
 It supports learning through identifying difficulties, providing feedback and setting
future learning priorities.
 Essentially, it is the process of finding out where learners are in their learning
journey, where they need to go and how best to get there.
 Assessment for Learning:
o is part of effective planning
o focuses on how students learn
o is central to classroom practice
o develops the capacity for self (and peer) assessment
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o recognises all educational achievement
o helps learners know how to improve o is sensitive, constructive and fosters
motivation

Method of assessment
A wide range of assessment methods will be used and are encouraged, both formal and
informal.
These may include:
 student self-assessment written in purple pen
 peer assessment written in purple pen
 teacher-student dialogue via the school formative feedback DIRT sticker
 verbal feedback from teacher or student
 written feedback from teacher in green pen or stamp: What went well … Even better
if…
 coursework
 practical projects
 home learning
 end of unit/topic/module tests
 formal internal exams
 formal external exams

Quality Assurance
In order to ensure high quality teaching and learning the Senior Leadership Team and Heads
of Department aim to work in collaboration to constantly review our provision and practice
so that we are able to assure the highest quality of standards and to drive forward
improvement. We aim to use the Quality Assurance process as a means of supporting
colleagues in their personal improvement so that they excel in their role within the school.
To support this process of self-evaluation and self-challenge we have devised a robust
monitoring schedule:

Heads of Department will:








Meet regularly, once per term with their Senior Leader link with a focus on students’
progress.
Conduct paired lesson observations with a member of the Senior Leadership Team to
assure consistency and accuracy of judgement, at least once every year.
Monitor quality feedback on a half termly basis, book scrutiny.
Provide opportunities for subject or area based standardising of assessment (including
controlled assessment)
It is the responsibility of HOD to liaise with the Head of Additional and Exceptional
Needs when co-ordinating any additional academic interventions for students in their
subject area.
Monitor data and targets provided for the whole school reporting system.
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Provide analysis in the agreed format of student progress.
Conduct subject moderation meetings with all staff teaching English, Maths & Science
at least twice a year and between foundation subject teachers once a year to maintain
consistency of judgements between staff teaching the same subject. Students’
assessed work will form the basis of these meetings.
Each Head of Department or subject teacher, (when the teacher is the sole teacher of
a subject) holds a subject portfolio. This is completed with other teachers involved in
the subject and enables staff from across the school to make comparisons against
assessed work in KS3 and KS4.
English, Maths and Science teachers should also liaise with subject leads across the
teaching school alliance for the purposes of moderation and sharing expertise.

Senior Leadership Team will:













Conduct an on-going audit of all lesson observations and learning walks and
recommend specific colleagues / departments for targeted support.
Formally observed teachers three times per year using the school’s lesson observation
format by their Head of Department and/or other Senior Staff as part of the quality
assurance system.
Where such targeted support is put in place it will be recorded on the ITSP (Improving
Teacher Support Programme) overseen by a specified member of SLT and reviewed
after 6 weeks to ensure that it is having the necessary effect in developing the member
of staff’s skill set.
Ensure that data collection systems are in place and information is provided in order
to meet the schedule for target setting and reporting published in the school
calendar.
Present the data collected for each year group in a format agreed with SLT to meet
published deadlines.
Monitor quality feedback through Line Management processes.
Monitor the quality of teaching and learning and the application of Assessment for
Learning principles through lesson observation, learning walks, book moderation
and work scrutiny
Conduct whole school moderation books at least twice a year.
Promote the sharing of good practice through line management, meetings and
INSET.
The Deputy will report the whole school progress to the Head Teacher who reports
progress data to Governors.
This information is vital for the school SEF and for Ofsted’s pre-inspection material

Tracking student progress


All teachers are provided with minimum and expected target grades for every student,
based on ‘Basket of Assessment’. This is a selection of assessment tools that calculate
each year 7 student’s current working level at the start of year 7. In addition, new
students transferring from mainstream schools part way through key stage 3 are also
assessed. Assessment tools used include:

7

Teaching, Learning and Assessment Policy
o
o
o
o
o
o





CAT4
Lucid EXACT Access Test
GORT 5 Reading Tests
Maplewell English Test
Maplewell Maths Test
Maths HUBS testing

All students are expected to make at least 3 footsteps of progress during each school
year.
If a student reaches their minimum target by the end of each academic year they will
be on track to make ‘good’ progress by the end of Year 11.
These levels form the basis of progress analysis and allow for interventions to be
directed where needed and inform future curriculum planning and whole school
strategy.
The residuals on Go4school has been formatted to track student progress towards a
set target:

ks3:
o Walking – Making less than min progress
o Jogging – Making good progress (as is the expectation at Maplewell)
o Running – Making progress in line with the expectations for their mainstream
peers
o Sprinting – Making more progress than the expectations for their mainstream
peers
ks4:








1

o Off Track
o Working Towards KS4 Target
o On Track for KS4 Target - minimum target
o Hit Target
o Exceeding KS4 Target
As well as the on-going assessments taking place every day in every classroom, each
subject area has identified key pieces for more formal assessments which will be
recorded on Go4Schools1. The results of these assessments will be available for all
teachers, students and parents to see.
Progression targets will be calculated to develop the minimum target a student should
make by the end of Year 11.
Student progress in relation to targets will also be updated each time formative or
summative assessment is recorded. This will enable SLT, and Subject Leaders and all
teachers to monitor student progress on a regular basis.
School reports on progress towards these targets 3 times a year
(October, January, and June)
Teacher assessment level reporting dates are planned to coincide with core subject
meetings to allow for moderation of marks and subject tracking by core Subject Heads.
These also fit in with Parents Evening to allow for up to date progress and meaningful
targets to be communicated to parents.

Online system to capture, analyse and share classroom data, offering a live and up to date monitoring process.
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Each half term a monitoring ‘snapshot’ of all mark books are taken by examiner officer,
this is a part of MHS reporting system.
The schedule for data recording and reporting is published in the school calendar.
All teachers are accountable for their students’ progress.

Intervention
All teachers are committed to supporting students to achieve or exceed their targets.
Through regular and accurate assessment, students who are not making the expected
progress will be quickly identified. Identification will take place on a number of levels:
 by the classroom teacher
 by the form tutor
 by subject leaders
 by SLT
A range of intervention strategies will be available to suit the individual needs of students:
 extra support from the classroom teacher
 in-class support from the Learning Support Assistances
 1:1 support from LSA’s
 peer mentoring
 tutor mentoring
 extra tuition after school
 revision classes
 home learning

Feedback
“Feedback is information given to the learner and/or the teacher about the learner’s
performance relative to the learning goals which can then redirect the teacher’s and the
learner’s actions to achieve the goal.” Lee Elliot Major, Sutton Trust.

Research shows that one of the most important factors in enhancing student achievement is
feedback. There is no single correct type of feedback; it will suit the subject and the situation.
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Good quality feedback also contributes positively to behaviour management, as evidence
strongly suggests that it leads to increased motivation and engagement, and is worth the
time and effort involved.

Effective feedback will:
 Be based on clear learning intentions - all students need to understand what they are
being asked to learn and why. Self-assessment is impossible if students do not know
what is expected of them.
 Highlight effort; give praise with a reason
 Show where improvement could take place
 Give strategies for improvement
 Be given promptly and regularly
 Be an on-going dialogue which leads students to improvement
 Be accessible to each student
 Be appropriate to the level of each student
 Have time allocated for comments to be read, responded to and work
reflected/improved upon
 Make use of modelling, demonstration and exemplar work
 Be used by teachers to plan the next steps of learning and pitch work at appropriate
levels for each student

Marking
The marking of students' work is essential for both progress in student learning and effective
teaching. Good practice will involve positive marking and feedback which recognises student
achievement, highlights both strengths and areas for development and provides clear
guidance for improvement. Verbal feedback will also be a regular feature of classroom
practice.
Teachers will use three types of marking methods for written work:
1. Marking which essentially monitors students' on-going work. Teachers will use the
Maplewell Hall Marking Sticker at least every half term to provide consistency across
the school and help focus the on-going written dialogue between teacher and student.

Marking Sticker




Prior to reporting deadlines and every half term we have whole school ‘DIRT Weeks’,
during which students have directed improvement & reflection time in all lessons.
This is dedicated time for students to read and respond to teacher’s improvement
questions or tasks.
Staff are free to use marking stickers in between these sessions, but they must be
completed every half term.
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Timescales for this feedback will be added to the school calendar and diary, which
will create staff reminders through briefing sheets.
In addition, book scrutiny is conducted by senior leaders on completion of the DIRT
week

The Marking Stickers can be differentiated for varying student needs or subjects and staff
may select the adapt them to ensure they are appropriate for their students. Staff are also
encouraged to use a ‘Video Learning Journey ’, for students to reflect on their own learning.
The stickers should be stuck in to students books/folders when completed. The purpose of
the stickers is to ensure:
 A high quality of written marking is applied consistently across the school; including
the use of mastery steps and stages.
 Students are aware what their current mastery stage is in every subject/strand and
what their target stage is for the subject.
 Students are given written advice on what they need to do to achieve their target
level.
 Students have written evidence of what they are doing well.
 Teachers highlight the title of the student’s feedback question or activity in yellow so
student responses are easily recognisable.
 Students can reflect on their learning and complete a response to the feedback
question.
 Students have the same expectation about the marking of their work from all teachers
and in all subjects
 Through the marking sticker students are encouraged to have an open dialogue with
their teachers about their progress.
 Students who are not meeting their targets are handled sensitively and know what
they need to do to improve and that their teacher is there to support them in achieving
this.

The ‘Feedback Week’

falls directly after the ‘Sticker

Week’, which forms part of our school summative assessment. This is when staff formally
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mark student work books and apply specific feedback that relate to the ‘mastery’
performance descriptors.
2. Certain completed pieces will be given feedback through comment only, verbal,
written or a combination of both, to encourage students to think about what they
have learned and how they might improve their work. Feedback relates directly to
the shared learning objectives/outcomes/success criteria as appropriate.
3. Key pieces, which will be identified by each subject area, will be given a level or a
grade according to the key stage. Teachers will explain to students, the criteria for
the grades. These levels and grades will be recorded on Go4Schools.

Annotation of work


Where appropriate work should be annotated by staff to indicate the level of direction
and support given to the student. The following coding is sufficient:

o I = Independent, student has completed work with no adult support;
o S = Some support from an adult given;
o F = Fully Supported, student needs high level of adult support to complete work.


This could be on the back of a student’s work or discretely on the front.

Using Support in the lesson
It is important that teacher work alongside with Learning Support Assistant’s (LSA’s), Teaching
Assistant (TAs) and Higher Teaching Assistant (HTAs). Every parts that are involved in process
of teaching should understand the system of assessment and recording in lessons so that they
can contribute effectively to the assessment process. LSAs and TAs/HTAs are instrumental in
lesson and play an active role in developing pupils as independent learners.
• LSAs and TAs/HTAs should be effectively deployed & prepared for the lesson by
teaching staff including being given pupils mastery stage, targets, lesson plans and
schemes of work, where appropriate.
• All LSAs and TAs/HTAs are supplied with model questioning techniques and sentence
(question) stems.
• Teachers should model effective questioning.
• LSAs and TAs/HTAs use open ended questions to promote thinking & learning, give
feedback and explain concepts.
• LSA’s and TAs/HTAs should be giving student feedback about their work verbally or
written.
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Growth Mind-set in Feedback


Praise students' efforts and specific work strategies ("process praise") and
outcomes when they do well, rather than praising them for their intelligence ("person
praise").
Discourage students from attributing successes and failures to things over which they
have no control (poor luck, or how clever they are.)
There is praise star system on every marking sticker.




Students whose teachers praise effort and work strategies rather than praising
intelligence will:







Apply more, not less, effort when material is difficult for them.
Seek challenges.
Set higher goals for themselves.
Look at failures as opportunities to learn.
Increase their efforts rather than withdraw effort and attention.
Learn more.

Do's:






Notice students' good efforts and strategies and praise them.
Be specific about the praised behaviours and reinforce this behaviour with your
feedback.
Use praise to link the outcomes of students work to students' efforts.
Talk explicitly and in detail about the strategies a student has used. Comment on which
strategies were helpful, and which were not.
Ask a student to explain his or her work to you.

Don'ts:






Don't offer praise for weak efforts.
Don't inflate praise, particularly for students with low self-esteem.
Don't let a student feel ashamed of learning difficulties. Instead, treat each challenge
as an opportunity for learning.
Don't ever say, "You are so smart." in response to good work. Instead, praise the work
a student has done (e.g., "Your argument is very clear" or "Your homework is very
accurate").
Don't comfort students following a failure by telling them that not everyone can be
good at everything.

Reporting
Reporting to parents on their child’s progress is an essential part of the home/school
partnership and plays a vital role in raising pupil attainment.
The aims and guiding principles of reporting at Maplewell Hall School are common to all
departments.
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Aims






To provide specific information for parents, pupils and teachers.
To enhance home/school partnership.
To inform parents and pupils of pupil progress in a positive manner.
To alert pupils and parents to areas of concern so that these can be quickly addressed.
To provide a starting point for discussion at Parents’ Evenings.

Guiding principles





Reports should be written by the class teacher and reflect pupil progress against a
course description.
Reports should highlight pupil strengths as well as indicating areas in need of
development.
Reports should be seen as a positive strategy in raising attainment.
Departmental Self-Evaluation & Action Plan (SEF) should be written by the Heads of
Department to evaluate their previous year performance and highlight areas in need
of improvement and how it will be achieved.

Method of reporting
•
•

Reporting to parents may be formal or informal or both.
Formal reporting takes place in accordance with an agreed reporting calendar (see
school calendar).
The format of formal reporting, as far as possible, is common in all departments
throughout year groups. Each teacher has to write formal report on Go4schools.
Informal reporting may take the form of a note in a school Dojo or school home
book, highlighting positive progress or raising concerns.
Currently the school is preparing to pilot the use of electronic reporting.

•
•
•

Timing of reporting
•

Dates and deadlines for reporting are published in the school calendar at the start
of each academic year.
Where feasible reports should coincide with the appropriate Parents’ Evening and
Annual Reports.

•
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Recording & Reporting Cycle Responsibilities

Learning Journey – The story around the students.
The class LSA’s have primary responsibility for keeping Progress Journey up to date.
The Learning Journey includes:
 Special interests the pupil has and how these have been supported in school
 Fixtures, events & workshops the pupil has taken part in.
 Photos and videos.
PowerPoints is created and sent it home at the end of the summer term. Each PowerPoint
shows different student’s achievements throughout the year.
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Key Stage 4 Accreditation
At Maplewell we have high aspirations for our students; through this ‘can do’ approach all
students are encouraged to gain external accreditation where they have the ability. In Key
Stage 4 and 5 students have access to a range of externally accredited courses. Student’s
progress will be mapped towards accreditation based on their levels ability on entry and
through gained knowledge of the student’s individual skills and talents whilst at Maplewell.
Portfolio based courses are overseen by Internal Verifier (IV). Internal verification plays a
crucial element in quality assurance of the courses delivered within the school. It ensures that
all students entered for the same qualification are assessed fairly and consistently to the
specified standard. The Internal Verifier confirms that the national standards are maintained
and assessment needs of candidates are being met.

Planning and implementation of learning activities
Schemes of work
It is important that teachers plan schemes of work and deliver lessons that enable students
to work towards the learning objectives and make progress towards the success criteria. It is
acknowledged that different teachers have their own preferred styles of teaching but it is
imperative that the agreed criteria are followed to ensure the best outcomes for all students
in all lessons. The ultimate aim is to ensure that thorough planning and focussed lesson
implementation aids students in their quest to make progress over time. Schemes of Work,
Medium and long term planning can be presented in a way that best suits the faculty to which
they belong. However, it is expected that schemes of work will at least:






Clarify objectives and outcomes (including success criteria) for progress over time.
Identify clearly the subject knowledge to be taught.
Include opportunities for multi-sensory learning where appropriate.
Provide opportunities for developing independent and collaborative learning.
When initially devising a new lesson, teachers are reminded to keep the lesson
focussed on the learning objectives and intended outcomes so that students move
forward and make progress in their learning every lesson relative to their starting
points.

Teachers at Maplewell Hall School should strive to ensure that their planning allows for the
following criteria to be met each lesson (also see our lesson observation form which may act
as prompt for what is expected when planning), and deliver consistently high quality learning
by:




Using prior attainment and other data to be aware of the capabilities and specific
learning needs of all students to plan lessons.
Enabling students to take responsibility for their own learning, providing opportunities
for them to work both independently and collaboratively with peers.
Level of challenge - Work should be differentiated and pitched at a level that is
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appropriate to the individual. It is challenging – success is only achievable if individual
students work hard and try their very best. All individuals should find the tasks
demanding at their own level.
 Use of support staff- Support staff should be highly effective in promoting rapid
learning for groups of students regardless of their aptitudes and needs.
 Opportunities to develop literacy, numeracy, and communication skills – Teaching
should include opportunities to develop reading, writing, communication and
numeracy skills that are highly effectively taught and cohesively planned as part of the
lesson.
 Use of strategies and tasks to engage students - Strategies and tasks should enthuse
students so that they persevere when faced with difficult problems and are keen to
succeed and to learn more.
 Pace and depth of learning - The pace of learning should be optimised throughout the
lesson as to the best effect to support students at the time they need such support.
As a result, almost all pupils make rapid and sustained progress.
 Planning structured lessons which employ a wide variety of interesting and imaginary
activities and resources, including the use of new technology where appropriate, in
order to sustain student engagement, concentration, motivation and application.
 Use of questioning - Questions should be designed to tease out students’
understanding so that the teacher is exceptionally aware of the degree to which pupils
are secure in their knowledge and understanding.
 Effectively checking students’ understanding throughout the lesson using a wide
variety of formative assessment techniques, anticipating where they may need to
intervene and doing so with a striking and significant impact on the quality of learning.








Assessment of learning during lessons - The work for each individual student should
be adapted in the light of any misconceptions that are brought to light through
questioning or checks on students’ work.
Marking and feedback - Providing learners with regular feedback, both orally and
through marking, so that they know how well they have done and are aware of what
they need to do next to sustain good progress.
Home Learning – See Home learning Policy
Progress – Ultimately, all students should make at least good progress in their learning
relative to their ability and starting points, and demonstrate full understanding of this.
For many, this is better than might be expected.
Praise effort- see above.
Behaviour - Managing incidents of indiscipline calmly, consistently applying the
Maplewell Hall School’s Behaviour Policy, expectations for sanctions and rewards
where appropriate, providing praise and positive reinforcement to foster self-esteem,
motivation and confidence.
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Planning
It is acceptable for teachers at Maplewell Hall School to use a variety of methods to plan their
teaching on a day-to-day basis. The reason for this freedom of choice is to allow teachers to
develop their own styles and to give them the freedom to be creative in their planning so that
they may feel empowered to offer deep learning experiences and un-restricted by a set lesson
plan. However, whilst teaching staff are encouraged to adopt a style of their own and are not
expected to teach in any specific way, regular monitoring of teaching and learning takes place
at Maplewell Hall School to ensure the highest standards and therefore, outcomes for the
students.

Lesson Study
Research Lesson Study is integral to teaching and learning and CPD at Maplewell Hall School
in order to improve practice on a continuing basis. A significant aspect of research lesson
study is collective reflective practice, collaboration and coaching for professional capital. In
essence thinking professionals working together to maximize effectiveness.
Lesson Study is a process which helps teachers to develop lessons and innovative new
practices in order to solve classroom problems and raise standards of teaching, learning and
achievement. Lesson Study provides a framework for the study of the basic unit of teaching
and learning – the lesson. The framework enables teachers to:







Take risks together that they might not otherwise have taken alone.
See things that they could not otherwise have seen.
Capture insights through multiple perspectives.
Identify and value what does and does not work.
Develop new practices which take account of this knowledge.
Share new practices with colleagues.

There is a structured process whereby teachers plan for change and evaluate the impact
starting from an initial research question.
At Maplewell, some teachers have been allocated 1 timetabled session dedicated to Research
Lesson Study as part of our CPD program. This time has been allocated to allow teachers to
observe each other, meet and carry out the research and study element; it is an additional
non-contact in excess of the statutory requirement. Teachers can also request up to 2 lessons
to be covered throughout the year with the specific purpose of conducting peer observations
to support Research Lesson Study. A ‘Staff Quiet Working Area’ has been allocated and
provides all teachers with additional PCs and a quiet place to conduct research, plan lessons
or feedback on students work. Research materials can also be found in here.
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Coaching
The Coaching Carousel is develop to meet the areas of school development identified by:
 Formal lesson observation
 Book moderation
 Learning walks
The main role of Coaching Carousel is to raise standards of teaching by harnessing our staff’s
own potential, and help our teachers to successfully coach each other. Each year the Coaching
Carousel model may differ.

Purposes of coaching: including more and less productive purposes

Sharing classroom
practice with colleagues

Working towards a
performance
management target

Working towards a school
or department
development priority

Supporting the
development of a specific
teaching skill

Supporting the teaching
and learning of a
specified group of pupils

Supporting a professional
development course

Monitoring
The annual model for monitoring of teaching and learning involves the triangulation of 3 key
areas:
1. Lesson Observation (3 times a year)
2. Student Progress and Achievement evidence (3 central inputs a year)
3. Quality of feedback on students work, via work scrutiny (on individual teachers 3 times
a year)
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Quality of
feedback on
students work
(books/folders)

2014/15 Target= 40%

Overall Quality
of T&L 41%
green/oustandin
g
Student Progress
and Acheivement
evidence
50% staff report
green/oustanding
progress based on 3x a yr
(in year tracking)
KS2-4-Progress Core 74%
oustanding progress.

Lesson Observation
feedback
35% green
56% amber
5% red
3%*

Information in these 3 areas is collated across the school using individual staff monitoring to
give a rigorous evaluation of the quality of teaching and learning at Maplewell. Teaching staff
also complete an individual version of this triangle as part of the self-reflection of their
practice.
The monitoring cycle also includes:
 Regular formal and informal learning walks – this may include a variety of formats such
as ‘drop-ins’ or tours of the school.
 Department review and Subject Progress Reports– triggered by examination results
and to be used to guide support and direct challenge;
 Whole school work scrutiny as per calendar
There may be instances where additional monitoring is required such as where a teacher is
identified as requiring additional support or where a teacher is newly qualified.
Monitoring of teaching and learning is quality assured through a model of paired observation
and scrutiny wherever possible. The monitoring of quality of teaching also includes a
comparison to outcomes so as to give a broader picture of the success of teaching over time.
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Support for Teachers
Staff are supported in improving their teaching through lesson study and in the following
ways:





Open Door/Sharing good practice/Tours of strength (observing good practice from
colleagues)
Coaching- see Coaching Policy
Observing good practice at partner schools
External courses when necessary

Spiritual, moral, social and cultural development of students
Rationale
School is about far more than learning the curriculum. Spiritual, Moral, Social and Cultural
development is the term used to embrace this broader dimension, which at Maplewell has a
strong emphasis on preparation for adulthood and British values. It ranges from teaching in
religious studies and citizenship through to sex and relationship education and a wide range
of extra-curricular and out-of-school activities. Importantly these vital dimensions of life and
growth should be present across the entire curriculum.

Spiritual development
To help students in their positive spiritual development, all lessons and additional learning
activities should be designed, wherever possible to:
 promote students’ self-esteem by valuing and rewarding their efforts and
achievements;
 encourage students to reflect on their learning and allow them to question and
explore;
 provide opportunities in and out of lessons for them to discuss and exchange views;
 be supportive of those who seek faith or wish to strengthen it
When planning teaching and learning activities, staff should always try to promote an
environment where there is:
 a willingness to co-operate with other pupils by balancing individual and collective
needs;
 a readiness to celebrate others’ efforts and achievements;
 a feeling of mutual respect and tolerance.

Cultural development
As well as developing an awareness of their own cultural roots, students should also be able
to appreciate the diversity and evolution of cultural traditions. In comparison, Maplewell Hall
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School has a limited cultural mix of students, therefore, it is particularly important that the
following should occur as part of their learning journey:




in lessons, assemblies and tutor time students should be helped to understand,
respect and appreciate other beliefs, social circumstances and cultures and their
impact;
Further opportunities for the above should take place in extra-curricular activities and
school trips.
Monitoring of spiritual, moral, social and cultural development of students (SMSC) in
addition to the above considerations that take place when planning teaching and
learning experiences at Maplewell Hall School. Some aspects of the SMSC agenda are
explicitly taught in lessons.

Student and Parent Involvement
The views of students about lessons will also be sought as part of a student voice, learning
walks, Pupil Governors, Students Voice and pupil’s surveys.

Parents have a considerable contribution to make to students’ success in school. We look to
engage with parent’s support in the following ways
 Review their pupils’ school books/work
 Support pupils in responding to their teachers’ feedback
 Create the right environment and routines at home to enable home learning including
revision to be completed.
 Liaison with the school through use of home school diaries
 Parental surveys and responses at parental engagement evenings
Next step.
Introduce summative assessment to all core subject, three time a year to strength
assessment system.

Monitoring of Implementation and Evaluation of Impact
This policy will be monitored by the Deputy Head Teacher, who will report annually to the
appropriate Governors committee.
Signed ………………………………………………………………… (Deputy Head Teacher)
Signed ………………………………………………………………… (Chair of Governors)
Date ………………………………………

Adjusted by K Glinka (January 2018). To be reviewed in January 2019
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